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FOREWORD

Project NECESSITIES began in 1968 when the Divicion of Education,
Bureau of Indian Affairs, set out to reform social studies education

in Bureau schools.

A national steeriﬁg committee of 19 distinguished members provided
the framewerk for the Project; Abt Associates, Inc. began impiementation
of the Project in April of 1969, and completed its work at the end of

July, 1970.

As Director of the Project through Phase III, I would like to thank
those s%aff members who have worked hard since last June to accomplish

the tasks set for the Project. Specifically:

Tom Cracas, Developmental Specialist and Elementary Manager
Sam Hedrick, Secondary Manager

Dennis Holmes, Assistant Director, Administration

Dan Honahni, Director of the Liaison.Network

Frances Pretty Paint, Executive Secretary

In addition, significant coniribution has been made by several

people.who joined the Project the beginning of this year:

Jason Chee, Project Artist

Paula Clifford, Assistant Director, Liaison Network

and finally to sesveral people who have joined the Project at critical

times:
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Linda Elbow, Training Consultants
Mr. and Mrs. John Jerome, Editors

Candace Kovacic, Curriculum Specialist - Economics

Now an Indian corporation has been formed to carry on the Project's
task. Project NECESSITIES was incorporated in June of 1970 in the
State of Utah. Six Indian members of the Steering Committee constitute
the Board of Trustees: Mr. Dave Warren - Chairman, Mr. Louis Jacquot -
Vice-Chairman, Mr. Ernest Old Shield - Secretary, Mr. Edward McCabe -
Treasurer, Mr. Theodore George, and Mrs. Overton James. Mr. Daniel
Honahni of the Project staff was named Executive Director of the cor-

poration at a July 17 meeting of the Board of Trustees.

Phase I of the Project’completed a curriculum development plan for
elementary and secondary grades and developed a teacher truising program
to go with the plan. A report of Phase I wass completed in December

of 1969.

Phase II concentrated on estavlishing a liaison network with Indian
communities through parents and tribal leaders; developing and testing
13 weeks of pilet curriculum materials spread across the 13 grades.

Five volumes incorporate the results of Phase II and were produced last

December.

A NOTE ABOUT THE FORM OF THE FINAL PHASE III REPORT

As in the Phase I and Phase II reports, a good deal of material

developed since last January has been left out of this report:

ii



o

original drafts, field test reports, progress reports. The material

that has been included has been heavily edited.

Criteria for seiection of the materials that follows:

1. Does the material meet contract goals?

2, Does the material form a coherent historical 'marrative"

of the Project?

3. Does the material display a developmental process

which would make it useful to new staff and for the

purpcses of teacher training?

The staff of Project NECESSITIES is pleased to submit the final

report of Phase III.

Richard R. Ruopp, Director
Brigham City, Utah
July, 1970

iii
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SUMMARY

Abt Associates contracted with the Bureau of Indian Affairs on
January 28, 1970, to carry on the implementation of Phase III of

Project NECESSITIES.

The six volumes of this report are submitted in fulfillment of
the requirements specified in Contract K51C14200320, as modified in

April of 1970, and outlined below, with comment on the expected output:

1. Complete Stage II of the Draft Development Plan for

Grades K-3.
This work was completed and appears in two places:

a) Phase III, Volume II: Curriculum Development

Process Manual is a general model for curriculum

development of Project social studies materials.
This ﬁas used as a training catalyst in "field-
testing" and devising final outlines for K-3
curriculum méterials to be developed by staff and

teachers in the three curriculum practica.

b) Phase III, Volume IV and Volume V contain the
actual Outlines of Classroom Activities and Class-
Toom Narratives.for the teaching of grades K, 1,

2, and 3, and as such show the final plan for these

grades.

iv



2. Continue Liaison Network

{“ ~ This aspect of Phase III is detailed in the Phase III,

Volume I section entitled Liaison Network.

3. Develop K-3 Curriculum Materials

This portion of the contract called for production of
24 weeks of material distribufed 6 weeks for each
grade level, K-3, as thé beginning unit of the year,

- 18 weeks to be new material. In addition it called
for detail outline of the second six weeks for each
grade level (total 24 weeks) and a skeleton outline

for the remaining 72 weeks.

The Project has exceeded contract requirements in every

("' . case:

&

A. Phase III, Volume IV: Teaching Materials for Early

Primarx contains:

1) Kindergarten - A full 32 weeks of teéching
materials divided into four units as well as
classroom materials for 120 classrooms was

produced for kinu. garten.

2) First Grade - 24-29 weeks of teaching materials
divided into three units aslwell as classroom
material for 120 classrooms was produced for
grade 1. In addition, full detailed outline for
the remaining 5-8 weeks in Unit II are included

in a way that a teacher can develop her own material.

Q \




B. Phase III, Volume V: Teaching Materials for Advanced

Primary contains:

1) Second Grade - 18 weeks of teaching materials divided
12 weeks in the first three units and 6 weeks in
Unit VII as well as classroom material for 120
classrooms was produced for second grade. 1In
addition, full detailed outlines for the remaining
14 weeks are included in a way that a teacher can

develop her own material.

2) Third Gradé - 16-20 weeks of teaching materials
divided in the first two units, and instructions
for developing the remaining 10-12 weeks which
can only be done at the lbcal school level are

complete and ready for classroom use.

Hence, instead of 24 weeks of finished material there is 90-99

weeks, and the remaining material are outlined in detail.

A full description of each unit and supporting materials
available-will be found following section 7 of this

summary: Produce Curriculum Materials on page xii.

Develop Pilot Senior High School Social Studies Honors Program.

An additioral 18 weeks of curriculum beyond the 12 already

developed was called for in the contract.

The year of high school material was re-titled, Secondary

Program for High Potential Indian Student. 1nd is found in

vi
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Phase III, Volume VI. An additioral 30 weeks of material

i
is contained in this volume, and Furriculum supplemen.ary

material has been produced for 100 high school classrooms.

|

A full description of each unit aéd supporting materials

availabe will be found following qection 7 of this summary

ONn page xiv.

Train Teachers as Field-Testers, Cericulum Deverlopers and

Teacher Trainers.

The contract, as modified, called fcfr training 15 Bureau and

18 public school teachers in the Marth and June workshops

(Practicums).

This portion of the contract was excelpded by nearly a factor

of three and is full detailed in Phas{ III, Volume III:

i
|

Case Studies in Teacher Training. |

A. A three day Curriculum Practicum f§ias held for 5

|
i

public school teachers and adminiptrators at the

University of Idaho in March.

B. A three day Curriculum Practicum &as helada for 18

1
i

iers and adminis-

Bureau and 10 public school teac]

/
i

trators in Brigham City in Marckﬂ

C. A two day in-service practicum ias held for over
40 teachers and administratorsjat Many Farms

H
High School, Many Farms, Arizoﬁa in May.

vii



bD. A four hour short training session on the Project

process and materials for 50 public and Bureau

L)

teachers was conducted by Project staff in

Oklahoma in June.

E. Thirty-three participants were accepted to the three
week June Practicum in Brigham City (19 Bureau and
14 public). Three last minute cancellations and two
early departures because of illness reduced the
enrollment to 17 Bureau and 11 public school partici-
pants. Fifteen of the participants were "returnees"

from earlier training sessions.

6. Steering Committee Meeting.

One meeting was called for in the contract and one meeting

was held on May 2-3 in Brigham City with 14 of the 19

members present. Since the principal business of that

meeting was the formation of Project NECESSITIES (corporation),
its minutes will be found in the Appendix of this volume

on page 42,

7. Produce Curriculum Materials.

The contract called for production of materials for 1638
students (18 teachers at an average of 91 students per

teacher).

This contract goal was exceeded by a factor of more than

nine.

(.) viii
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Over 25,000 piexns of classroom material was produced for

15,000 children (163 teachers). All printing of classroom
materials were done by:

Heraid Printing Company

(Eleroy Rasmuson)

43 South 1st West
Logan, Utah 84321

With the exception of Nobody Loves a Drunken Indian, and Drink

Drank, Drunk which were done by:

Deseret News Press
1600 Empire Road
Salt Lake, Utah 84104

These two firms hold the offset negatives for this materials.

11
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PROJECT NECESSITIES CURRICULUM MATERIALS

AVAILABLE FOR DISTRIBUTION 8/15/70

MATERTIAL

AVAILABILITY

I.

EARLY PRIMARY - Kindergarten and First Grade

Teacher's guide includes both K and 1. There are
Outlines of Classroom Activities and Teaching Nar-

ratives for each unit. The Sesame Street Parent/

Teacher Guides through program 145 are reproduced
with the publisher's permission as an additional
aid. ‘

A. Kindergarten (or beginners)

Learning to Communicate

Unit I: Non-Verbal (about 8 weeks)

Unit II: Non-Verbal to Verbal (about 9 weeks)
Unit III: Verbal to Symbolic (about & weeks)
Unit IV: Symbol Formation (about 9 weeks)

These four units concentrate on teaching the
young child communications skills starting with
gesture and sign language, story-drama, panto-
mime, simple symbol recognition, verbal and
visual symbols, to end with introduction of
words and numbers.

Supplementary material for teaching the units:

.1} Signal Code Book is a simple introduction to,

teacher-student developed sign and gesture
language. black/white, 8 1/2 x 11. (1 for each
child)

2) Symbol Formation booklet shows how different
objects (trucks, balls, carrots, tires, etc.)
can be seen as one of the four basic geometric
shapes: circle, square, triangle, rectangle.

A stencil with these shapes in three different
sizes is included. 3-color cover and black/
white, 12 pp., 8 1/2 x 11. (1 for each child)

3) An Animal Alphabet is a series of 30 individual
11 x 17 black on different colored card stock
pictures of various animals that have their
names in letters as part of their bodies to as-.
sist children relating words to things. Bound
with rings so they can be taken apart. (3 for
each classroom)

Materials for 120
classrooms with
average 25 students
per class.

12



j" MATERIAL AVAILABILITY

B. FIRST GRADE

People, Places and Things If shared by two
classes on stag-
Unit I: Homes (6-Y weeks) gered schedule
Unit II: Homes and Schools (7-10 weeks) and with one Port-
Unit III: School, Land and Community (16-18 folio for each 5
weeks) children, matexr-
ials for 120 class-
These three units are designed to teach the rooms with avg. 25
skills of disecrimination, classification and students per class.

drawing analogies at the same time the stu-
dent explores the relationships and resources
in the places he knows: home, school, commu-
nity, land.

Supplementary materials for teaching the units:

1) Homes Portfolio - an actual portfolio to be
constructed by parents and teacher as a pre-
school year get-acquainted event. Made with
cardboard, zipper, button, snap, etc., all
materials and tools to construct plus blue-
print and instructions included. When fin-
ished houses the following:

Card Sort Game

Coloring Cutout Sheets

Prepost Test booklet

Homes booklet
Summer Homes booklet
Animals booklet
Animal Homes booklet

2) Transparencies of much of the booklet material
are included for overhead projection purposes.

xi
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MATERIAL

AVAILABILITY

II.

ADVANCED PRIMARY.— Second and Third Grades

Teacher's Guide includes both grades 2 and 3.

There are Qutlines of Classroom Activities and
Teaching Narratives for each unit.

A. Second Grade

Let's Make the World

Unit I: How did the World get here? (4 weeks)
Unit II: Where in the World are we? (4 weeks)
Unit III: How do we live on the World? (4 weeks)
Unit IV: How do we live in the World? {6 weeks)
Unit V: How do things work 'in the World? (4 wks)
Unit VI: How do we use the World? (4 weeks)

Unit VII: Let's make a little World. (6 weeks)

These units explore what makes up the world,
speculate how it came fo be, and invite students
to consider how and where they fit into their
local environment and the world as a whole.
Students engage in building 'models" of the

real world in a variety of ways and also end

the year developing their own '"fictional" per-
fect world.

Supplementary materials for teaching the units:

1) Napi booklet is a Blackfoot story of creation
illustrated by the Project artist. There is
a master set of slides and taped narration on
file at 1.S.C. which can be ordered. Three
color, 9 x 6, 17 pp. {1 for each child)

2) Animals, Climate and Terrain booklet tells

about animal, climate and terrain differences.

Three~color watercolor wash' illustrations,
9°'x 6, 30 pp. (1 for each child)

*ii

Materials for 120
classrooms with
average 25 students
per class.

14



e

MATERIAL AVAILABILITY

A B. THIRD GRADE

Using the Land Materials for 120

. - classrooms with
Unit I: What Man Takes From the Land {8 weeks) . average 25 students
Unit 1I: Simple Economic Systems Based on the _per class.

Land - Closed System, Open System
(8 - 10 weeks)
Unit III: Economic Systems the Students Know
(14 - 16 weeks)

These units introduce students to elementary
economics: how man meetsS his basic physical
needs in the struggle to survive.. The ques-

, tions explored include: What is produced?

: . How? By Whom? For Whom? The units move

! from looking at economic interaction between
man and nature and man and man to the develop-
ment of present simpie economic institutions

§ which have met the need to solve and system-

: atize economic relationships.

- Supplementary material for teaching the units:

RN -~ Shageluk and Egegik booklet describes two
( ; Alaskan fishing villages, one of which is

basically a closed economy, the other basically
open. The narrative indicates how the villages
catch and use their principal resource--salmon.
Full three-color illustrations, 9 x 6, 30 pp.
(1 for each child)

f
¢
{
:
i
4
I3
3
3
5
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MATERIAL AVAILABILITY

IR

HIGH SCHOOL - Grades 9-12 ‘Materials for

160 classrooms
Teacher's Guide provides overview of year, rationale with average
for program, and a variety of field test reports. 30 students per
It is recommended that the material be used with class.

high-potential sophomores, juniors or seniors.

The junior year may be the best for this program.

The Project suggests that the social studies
department of a high school plan to teach the
high-potential material on a rotating team basis.
Students should be told what they're getting into

and be given the choice of entering the high-potential
program for the year. They should be able to leave
after two weeks if they do not feel they are learning.
In addition, if no more than one period a day can be
broken out, the class should meet the last period,
when it can extend beyond a set segment of time.

If at all possible, the class should be held in a
room that is not perceived as regular classroom space,
The supplementary materials are described in each unit
statement.

High Potential Program for Indian High School Students

The following units are organized in the Teacher's Guide
as indicated. However, they can be arranged and altered
to suit local needs, interests, and abilities.

Unit I: Fact and Opinion (5-7 weeks)

This unit develops communications skills, assists
students in analyzing language: persuasive, factual
legal, etc. It makes use of puzzle pieces (1 set
for each school) role-play, and a lengthy case study.
A Pre and Post test allows students to discover their
own learning.

Unit III: Concept Formation (3-5 weeks)

Students are introduced to five critical concepts

in the social sciences: interaction, change, conflict,
power, and valuing. They build models of the kinds

of experience each concept refers to. They look at
these master concepts in terms of different actors,
times of action, places of action, and types of action

Xiv
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(economic, political, psychological, socio/cultural
a communications, technological). They do field re-
- search on the meaning of these concepts to teachers,
administrators, townspeople, parents, etc.

; . Unit IXI: Nobody Loves A Drunken Indian (7-10 weeks)

The Project has produced an edited high-school version
of (lair Huffaker's powerful novel in paper-back.
While the language and some scenes are toned down
{although not completely - the book requires that
some earthiness be left. It is less than, say,
_(Catcher in the Rye) the powerful ideas and
emotions are there. After reading the book,
students and teacher can engage in a number of
activities designed to illuminate the concepts
which the hook implicitly contains and which

t the students have learned to recognize from the

' previous unit. Description and suggested instruc-
tions for these activities are contained in the
Teacher's Guice.

Unit IV: Drink, Drank, Drunk (4-6 weeks)

Using a board game developed by the Project

as a spring board, this unit deals with the

' , effects of drinking on the future: job, life

‘ ,(' ) style, self-image. It relatss the decision to

i - drirk to both rcle, and responsibility. The
board has two segments - before legal drinking
age and aftex legal drinking age. Each segment
has three tracks: the shortest - college and
professional gpals; longer - vocational training
and skillad work; the lengest - no specific goal
or t¥aining and itinerant work. Playing pieces
are mini~bottles (empty) courtesy of United
Airlines. There are role cards, action cards,
life style cards, and consequence cards. The
game board iz 30" x 40" and comes in thres colors
on plastic coated paper with peel-off sticky-back
so that it can be mounted on masonite at the local
school. It is designed to be s2lf-teaching and

a number of possible ways of using it are indicated.
Blank cards and materials are included so that
stfidents can work up there own version.

This unit can lead into discussien of drugs,
overwork, laziness, or any other escape mechanism
that leads to powerlessness.

, C) XV
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Unit V: Economics: The Science of Survival ( 5-6 weeks)

This unit looks at the relationship between
unlimited want and limited resources. It uses

a mail order catalcg (Sears, Montgomery-Ward, Pennys,
etc.) as the basic text-book. Through a series
of tasks prescribed in memorandum from the tribal
council, students learn to cost, fill out orders,
make priority decizions, budget. The unit is
readily accesible to continued discussion about
the five master concepts (economic interaction,
economic change, economic change, economic power,
and economic valuing.

Uni. VI: Independent Projects (4-8 weeks)

This unit describes ways of involving students in
developing independent projects for oral and written
presentation to the class. It may be used at any

time during the year, or saved as culminating activity.

Unit VII: Make a School (4-8 weeks)

This unit summarizes the year by having students make
a utopian educational system including: physical
plant, organization, teacher criteria, curriculum,
and the student's role in the learning process.

xvi
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Distribution of Materials.

No provision was made for distribution of materials at
the end of Phase III. Phase IV as originally conceived
would have had materizls distribution and corellary
training programs going on beginning in last August or

early September through the fall.

Since distribution is critical, Abt Associates has planned
staff involvement through August to carry owut this process
in the hopes that the material may find use in classrooms

where Indian students are being educated.

On the following two pages is a copy of the memoraﬁdum

sent to Assistant Area Directors (Education), .and Principals,

~Social Studies Specialists, Chairman Social Studies,
Chairman Tribal Education Committee for the Navajo,
Papago, Sioux, Apache, Coordinators of Indian Education

in Washington, Idaho, Wyoming, and Montana.

xvii

19



RECOMMENDATIONS

With the entire future of the Project in doubt it is difficult

to make decisive recommendations.

During Phase I of the Project through July of 1969 some $100,000

was spent by the Bureau.

In the last year, in completing Phase II and Phase III another
$300,000 produced curriculum materials and teacher's guides for 15,000
students (a per capita, per year cost of $20). Further production could

bring this per capita figure down considerably.

It seems wasteful to let the Project die completely. The minimum
which ought te be carried forward is a liaison person during the coming
year to be in touch with teachers using the materials that will be

distributed later this summer.

The new Project NECESSITIES corporation is prepared to undertake
this service and a letter proposal indicates the steps that could be

taken in the Appendix of this volume, page 68.

All of the staff who have been involved in the Project the last
year have indicated a willingness to act as continuing consultants to
the new corporation and to the Division of Education as their time

permits,

As in the RECOMMENDATIONS section of the Phase II Report (Phasell,

Volume I, pages xii-xvi), recommendations on the foilowing pages are

)W)'l i / XX
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presented in terms of newly revised models resulting from the experience

if' of the past seven months.

They are written as if the Project was assured continuation.

BT axRWRR L
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LIAISON NETWORK REPORT
Introduction

The principal problem of the Liaison Network of Project
NECESSITIES during Phase III was to function effectively for a
six months' period without making commitments that extended
beyond the funding period. Because of this impermanence, we
were forced to limit contacts to a small area during the first .
hélf of 1970. Only one commitment was made to conduct a practicum
at a teacher workzhop after the August cut-off date. The Warm
Springs School District invited Project NECESSITIES to partici-
pate in such a program August 26-28; this participation will
have to be cancelled if further funding is not forthcoming.

The cancellation was anticipated, however, and influenced the

PN staff to refrain from further extended commitments.

Approximately 10 areas or schoels have inquired about possible
curriculum development practica to be held during the fall of
1970. These schools or areas include: White Mountain Apache,
Phoenix Indian School, Hopi Day School, Wingate, Many Farms,

Warm Springs, and four schools in Oklahoma.
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Four practica were held during the recent.months: Ft. Hall,
Brigham City, Many Farms, and the three-week practicum completqd
in late June in Brigham City. The Liaison Netwo¥k has been
active in other areas. These areas include attending confer-
ences to conduct public relations workg corporate tfansfer neg-
otiations with the National Training and Research Center; and the
establishment of a private, non-profit Project NECESSITIES
Corporation. Several trips were made to Washington, D.C., in
attempts to secure further funding for Project NECESSITIES.

- Bureau of Indian Affairs and Office of Education were approached,

with no direct results.

Previous funding came from Title I, but three new develop-
ments prohibited further use of Title I funds for Project NECESS-
ITIES. (1) BIA administrators have determianed not to use Title
I funds for central projects; they felt that PN was centrally
operated. (2) Office of Education has determined that Title I .
funds would not bé used for any curriculum development projects.
(3) Both BIA and QE have expressed uncertainty about whether or
not Project NECESSITIES actually meets requirements for use of
Title I funds. It is a policy that Title I funds must be expended

for the direct benefit of the students. Several government

30



administrators have expressed the view that curriculqm develop-
ﬁent projects do not meet this qualification. Requests for an
evaluation, initiated by the PN Project Diréctor, were turned down
by fhe Office of Education for lack of funding and time limit-

ations.

Perhaps the Liaison Network's primary contribution to
Phase III occufred at the June Practicum at Brigham City. At
that time, participants developed several models, to be used to
stimulate parental involvemer: in defining local educational

objectives, establishing recommendations for school personneil,

H
[

defining school personnel roles in the educational process, defin-
ing curriculum development limitations, and in describing and

proposing ideal school systems.

Summary, Ft. Hall Practicum, March 12 - 14

The Liaison Network worked with the Chairman of the Shoshone-
Bannock Tribal Education Committee in setting up the March 12
curriculum development practicum. An attempt was made to have the
tribal administrators atten& the sessions, but other commitments

prohibited their attendance. Several Indian people were present,

ERIC
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and involved themselves in learning the objectives, concepts, and
processes of curriculum development. They were also utilized as
a resource, assisting the participating teachers in the develop-

ment of specific curriculum units.

Immediate involvement in actual curriculum development was.
expected of the Indian participants, because it was assumed that
this was the area in which their interest lay. This assumption

was based on responses indicated to the Liaison Network Director

during trips to the Pocatello School District, the American

Falls School District. the Blackfoot School District, and the Idaho

State University Vo-Tec School.

On the second day of the Practicum, however, the Indian
participants requested a gpecial meeting in which they would be
able to express their opinions about activities of the Practicum.
Since the program was designed to meet quickly developing needs,
such a meeting was immediately scheduled; with the Liaison Net-
work Director assigned to assist. The immediate question asked by
the Indian participants, upon commencement of this separate session,
was "Why are non-Indians developing curriculum for use by schools

teaching Indian children?" Concurrence among the Indian participants
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present was evident. Several statements were presented expressing
the desire of Indian participants to develop their own units and
to develop recommendations which the non-Indian teachers, as

curriculum developers, should acknowledge.

Liaison Network Director Honahni, reacting only to Indian
participant desires, implemented Iﬂdian review of all curriculum
units which had been developed to completion by the non-Indian
parﬁicipants. ﬁe invited the Indian group to revise all the units,
and to present a recommendation that thé teachers utilize the
revised material. This was undertaken, with the following results:

i) The changes made were miﬂor, primarily ¢o wording aﬁd
punctuation.

2)  The non-Indian participants willingly accepted the
revised material. . ;

3) A group dynamics session Ensued immediately afterwards,
at which the Indian groupéexpressed their realizétion of
the following principles::

a) Non-Indian curriculuﬁ can be developed which is
relevaﬁt and usefulf

b) Educational background for curriculum development

is essential for Indjan and non-Indian alike;
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c) Responsibility for educational improvement devolves -
to Indian governments as well as educators;

d) Indian involvement does nof necessarily mean complete
domination of a program but simple acceptance may

suffice.

Educational objectives of various Indian tribes were discussed
generally. This discussion led to projection of recommendations
for teachers who are working with Indian children, as well as

recommendations for tribal involvement.

RECOMMENDATIONS FOR TEACHERS

1. Reprimanding or praising Indian students in front of class
often does him harm or is embarrassing. If action of this
type is called for, the praising or reprimanding should be
done in private.

2. The teacher's attitude toward any student is very important
in their pattern of behavior. It should be recognized by
the teacher that the interpretation of a word or concept may
be interpreted differently by our Indian students. This
is due to different experiences and environment in which they
live. (Encourage students.)

3. Utilize teacher aides for counseling. or actual teaching.
Develop a respectable image of an Indian who will greatly
influence other students. (Teacher aides should be given
a chance to expand their responsibilities.)

4. Teacher consultations with teacher aides on curriculum content,
application, etc.
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3. Teachersy,teacher-aides, and counselors should have periodic
meetings to discuss student problems. Subject should involve
classroom problems. Discussion of oVverall school problems in

- a large meeting is not effective.

5. Visitations to family homes should be on basis of wanting to

get acquainted and not %o discuss problems. Save the invit-

. ations to parents on school visitations. Utilize Indian tea-
cher aides to discuss problems with parents when the need

arises.
7. Attend local Indian activities.
8. Plan a meeting with principals when you get back. Explore

what can be done to implement these recommendations in
your school. '

g. Utilize the materials acquired from this practicum - do not
put on shelf.

RECOMMENDATIONS FOR TRIBES

1. - Should have teacher orientation each year.

2. Develop tribal education goals.

3. Develop a method of screening Indian programs for relevancy,
utility, etc., proposed by schools.

4. Assist schools with common problems - cooperate.

These recommendations were presented to the rest of the

~Practicum on the last day. Teacher reaction was a mixture of

slight fear, anticipation, and some resentment about the special
session, but the teachers were receptive to the recommendations.

They indicated that such recommendations prior to the Practicum

39



]

O

ERIC

Aruitoxt provided by Eic:

would have been very helpful, and would have eliminated the
need for the special sessions, thereby making the Indian resource
people available to assist in the development of the actual

curriculum units.

Summary, Brigham City Practicum, March 20 - 22

The Liaison Network was limited in its role during the course
of this practicum, since its primary emphasis was on the develop-
ment of curriculum and revisions of units developed by the Project

NECESSITIES Staff or of units which teachers brought with them,

The Liaison Network staff served in a resource capacity and
assisted teachers in their attempts to understand Indian education
trends, both at the national and local level. Ihcreased parental
involvement in local schools prodded.the teachers to inquire
about parental attitudes, community attitudes, tribal council
attitudes, and how these could best be accommodated in the teach;

ing situation.

From thds Practicum,.the need emerged -for Increased teacher-
sensitivity to Indian attitudes. The need for more direct parental
involvement in the curriculum development process at the schools i
WJ;‘also expressed. .Thus steps will be taken to develop models

providing for these two objectives. These models will become

an integral part of the June Practicum.
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Summary, Brigham City Practicum, June 8 - 26

Prior to development of final plans for this practicum

the Liaison Network staff determined the need for development

of models which could be used to stimulate local parental involve-

ment. To the staff, involvement meant asking questions, making
recommendations, defining education objectives, assisting in the
classrooms, visiting school, and expressing their concerns. The
Liaison Network staff was given the assignment of working with
the practicum participants to develop at least two models. The
folloﬁing is a brief account of their work activitiés and samples

of the partictipants' accomplishments:

Activitx One

Three groups were formed, one of which was composed of all

Navajo students. The groups were assigned to discuss certain

questions and submit their conclusions and findings. The questions

were: How can the local Indian community be utilized in the

classroom education process?, and How can the local Indian community

. . ". EERS . . .
involve themselves in the educational processes of their children?
(Responses to all activities are suymmarized at the end of this

section.)
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Activity Two

Two groups were formed to discuss and identify the types of
power structures within & school system, and the types of power
structures within a local Indian community. Organizational charts
for the Bureau of Indian Affairs and for public scﬁools were made

available to assist in the discussions.

Activity Three

This final activity involved eight teachers, who took two
days to develop four models for improving teacher sensitivity
towards Indian educational needs, for sensitizing the local
parents and school personnel. to each others‘ viewpoints-on educa-
tional objectives, for sensitizing parents.to school personnel
and the problems they encounter, and finally for stimulating
parents and school personnel to discuss the various problems in
their system and to find altern;tive answers to these problems

in a coordinated and cooperative manner.

10
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DETAILED REPORT, BRIGHAM CITY PRACTICUM - JUNE
1{_ i Introduction

Sensitizing school administrators, teachers and other school per-
I sonnel to the needs of Indian students is one of many answers to the
problems in Bureau of Indian Affairs, public, and mission schools. This
training can help prepare the administrators and teachers to live and
work with students of another culture. Any fype of sensitivity training
which is not based on this recognition will provide the school with less

than adequate preparation for meeting the needs of Indian students.,

Language, for example, is an important tool for effective communi-
cation, but the teacher or administrator does not have to Speak or under-
stand the language to communicate with people of different cultures.
Merely speaking the language does not guarantee that the needs of Indian

(w - students are met either. (In fact it may even create additional problems
between the students and school personnel,) The teacher or administrator
would be far better off if he were conversant with the customs of the

Indian people.

Many problems arise when Anglo school personnel assume -one needs nothing
more than academic training to teach Indian children. The pure academic
approach often discourages échool personnel to the point where their
éttitudeichanges from "help these poor Indians" to "the hell with these
poor savages." A more common aftitude is "they are all too dumb; all:
we can do is teach them (Indians) how to live in the dominant society

‘and nothing more."
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Sometimes an individual who has been hired to work in an isolated!
area where the population is predominantly Indian has been marginally %
prepared to cope with theS@ kinds of problems, but even then the methodé
of preparation is usually cnly information, presented througn lectures 4
and readings., Training of this type is better than no training at all,é
but still has little practical value in solving the problems that develop
between Indians and school personnel. Qftentimes, this kind of train-
ing leads merely to false expectations, in which case preconceived notions
are worse than no notions at all. Perhaps the Anglo might be a more
effective teacher if left to learn on his own, to see the individual in
the Indian world as he is,>and not as academic training may have mistakenly

pictured him.

Pure information--for training teachers and administrators to work
with Indian students--may help, but it is still academically oriented.
Little personal understanding is achieved from hearing or reading about
some other culture. Knowing how to speak the language is not the answer
to involving the Indian community in the school, and the school in the
Indian community. Much better for training teachers and administrators

would be actual experience in the Indian culture.

Training through information transmission is often within the Anglo's
own cultural frame of reference. It can achieve little, if any, change
in the individual's approach to dealing with people or problems of another
culture. It does little to prepare teachers and administrators to accept

and understand the values, beliefs, standards, and behavior of the Indian.

12

40



O

.ERIC

Aruitoxt provided by Eic:

It also will not provide the teacher or administrator with the sensitivity
and understanding necessary to interact effectively with a person from
another culture, nor to perceive the problems his own cultural biases

may Create,

During PN's June practicum held in Brigham City, there was much
concern among administrators and teachers over the lack of adequate
preparatidn théy had received when gring to work among the totally dif-
férent‘Indian culture. Many still have the attitude, "Why, I have been
trained in one of the top universities. I am a professional," or "Who
are you to tell me what I should know and what I should do to meet the
needs of Indian students?" Some have tried to see the problems that
exist, but have ended up seeing them from an Anglo's point of view. A
few people recognized the problems Indian students encounter and were
sensitive to them. Many teachers and administrators are biased toward

their own values, beliefs, behavior, and expectations, which they see

"as logical and universal. This attitude causes problems between students

and staff, parents and school, and sometimes between students and parents.

Often teachers and administrators have been given only general
informétion (economics, geography) about the areas they are going to work
in. Many teachers do not know how people from a different life style
or.culture will react to them, or how they themselves will react to
different cultures. The teacher coming into an Indian school has no

way . of knowing what adjustment he must make and what adjustments the

Indian child will have to make to him. He has no way of anticipating
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how much his own attitude will change (if any) when he leaves familiar
beliefs and ways and steps into teaching students of a totally different
culture. He does not know how he will seek to change the attitudes of
young Indian students toward life in the white man;s world. Moreover,
is he going to end up with a hostile attitude toward the Indian's ways
and beliefs? Will he take on an attitude of superiority and try to
force Indian students to learn his ways, because they are the best as

far as he is concerned?

If Indian objectives are to be achieved, we cannot ignore the pro-
blems encountered when Anglos come out to "educate'" Indians who live
in an environment different from the white man's. And if teachers and
administrators remain ineffective, arrogant, apathetic, and bitter to-
ward our young Indian‘students, hopes for improved In<*an education are

groundless.

SCHOOL-COMMUNITY PROBLEMS

Parents are not involved in schools or the education of their own

children, because of:
a. Distance from home to school

b. Tradition--many Indian parents are simply not accustomed

to involving themselves.

c. High teacher turnover within the school system, which

14
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i prevents development of a constructive parent-teacher
relationship. There is no real contact between parent

and teacher during the time of service.

d. Teachers and administrators vninvolved in the community.
It is important that they find out what activities are
being held in the Indian community, and find out which

i
ones are open to the public and which are not.
e. Professional awe. Many Indian parents have the attitude

that the professionals are there to educate their children

and therefore all decisions are left to the professionals.

f. Many Indian people can not afford to visit schools to

( : : participate in decisions, or even to attend school activities.

WAYS FOR TEACHERS AND ADMINISTRATORS TO INVOLVE PARENTS.

1. Conduct orientation sessions for both teachers and parents at the
beginning of the school term. The Indian community must first know
about the school programs and their ohjectives. This will require the
school to take the initial step in establishing contacts: (a) 1liaison
personnel, (b) administrators, (c) teachers, (d) local people who are
employed at the school. The community (parents) must be exposed to the
objectives of the school--subjects taught and their purpose. If a large

percentage of Indians do not speak English, then a qualified Indian member
’ H

should be brought in to interpret. Indian parents should also be made
aware of the rules and regulations of the school, and why they exist.
) ¢
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2. Special training programs should be set up by the school. A training

program for Indian community involvement might include the following:
a) How to read report cards, interpret school reports.

b) Information on the rights of Indian students and parents

in dealing with the school.
¢) Classes in basic marketing--value of rugs, silver work, etc.
d) Classes in home cooking--demonstration method.
e) How to make use of materials at hand.

f) Basic education classes, where feasible, Lack of trans-
portation, lack of financial means, plus a "why learn to
read and write at this late stage of my life?" attitude

may make such a program difficult.

3. Have Indian students set up a "Parents! Day." The school would

provide transportation, room and board, since many parents do not have

the means to travel long distances to visit the school. The parents

can then participate in cr observe school activities. Some might help
their children in the classroom with homework or school projects, or

just observe regular classroom activities. Perhaps one of the parents
could be hired for a particular class as guest speaker. The parents

might spend a night or week-end in the dorm with children, if they so
wished. Many would probably want to participate in recreational activities

during that time.

16
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4. Many Indian studeants could be%efit from Indian guest speakers
either in certain classes or forgthe entire student body. Such
speakers could be tribal council{members, local Indian leaders,
and people who have attained famé in the performing arts such. as

Buffy Saint Marie, Wayne Newton, etc.

5. The school should invite pareqts along on field trips. Parents
Iy

should be contacted personally byka teacher or an administrator.

Many parents would probably like to be invited to attend social

activities cn campus rather thaﬁ to discuss problems that exist

on campus.

6. Many teachers and administrators go out to see parents only when
the students are in trouble. Teachers should not only visit homes
to discuss problems but should go out to get acquainted--and take

the opportunity to make favorable reports when possible.

7. The school should hire Indian parents for temporary help at

the school, particularly to help with student projects.

8. The school should hiré Indian teacher-aides for :ounseling

or actual teaching of Indian students. Teacher-aides should not
be used just for picking up after the childremn, but should be
given a chance to expand their responsibilities. If there is a
large percentage of Indian students in the classroom and no Indian

teacher-aide, then the teacher should request one.

17



9. Teachers, administrators and Indian personnel on campus should
have periodic meetings to discuss student problems. Discussion of
overall school problems with Indian students in a large meeting is
not effective for many Indian people--nor for many teachers and

administrators either, for that matter.

10, If recommendations have been ﬁade by the indian community,
it is up to the school to comply with the decisions or recommen-
dations of the community. Such recommendations may come from
advisory or operational school boards, PTA's, tribal education
committees, and other local groups. Power for decision-making
will bring community involvement, which will benefit the school
as well as the commumity. It should be made clear that the com-

munity can have a voice in the decisions made for its children.

11. Teachers should be familiar with administrators and with
the local school board. Teachers should be allowed to work in
the areas in which they feel comfortable. Teachers with lengthy
service who have good contacts with the local community should

be encouraged to visit the homes of the parents.

12, Teachers and administrators should be quite familiar with

tribal organizations and also with the reservation limits.

13, School personnel should be present at special community

programs or activities. These provide an ideal place and time

18
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to get acquainted with parents. Teachers and administrators
might even help with the activities or help prepare meals for
the parents. Cftentimes meals help the parents feel more at
ease. Once the parents have heen to the school; they will feel
more relaxed and welcome next time they come or are asked to

visit the school.

14. The school must be involved with. the community and take
part in its affairs to gain the Indian community's trust. To

do so requires time; bhut in the long run it will pay off.

15. The teacher could assign students projects to be done at

rnome which would require the help of their parents--a way of
taking the classroecm to the parents. After receiving help with
organizing the projects, the students can then share them with the

rest of the class.

16. The degree, type and depth of the involvement of parents
will be dictated by the amount of information they have. It
would be a tremendous help if parental assistance were sought
to deal with various crises. Budget limitations, classroom
programs and problems, transportation probiems, etc, should be
brought to the attention of the parents. Numerous experiences
have indicated that pavental involvement is at its highest peak

when school crisis arises which directly affects the students.

e — g
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WAYS TO_INVOLVE TEACHERS AND ‘ADMINISTRATORS IN THE INDIAN COM-
MUNITY; RECOMMENDATIONS FOR TEACHERS

1. The Indian community should conduct an orientation program

for new teachers, with follow-up in-service training. New teachers
would have a better understanding of Indian beliefs, and such pro-
grams might create genuine interest in local community activities

for the teacher.

2. The Indian community should create a volunteer position

(or pay someone) who would acquaint himself with the school pro-
grams. The individual would then relay information to the Indian
community, and assist in establishing Indian community involvement

in the school programs.

3. Teachers should involve themselves in the local Indian acti-
vities, For example, they might help with costumes or activities

put on by the Indian clubs on campus.

4, The local Indian community should introduce new teachers to

the local tribal government.

5. Parents should offer special classes for teachers and students
in Indian arts and crafts, Indian history or culture, languages,

Indian dance clubs, etc.

6. The local community should develop a method of screening Indian

programs proposed by the school for relevancy and utility. This
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would help.to deyelop trihal educatign goals which.the school

would bBe involved in.

7. The local Indian community should ask teachers what teachers
feel they ought to be familiar with, in order to teach Indian
children better. For example: Tritzl government;.reservation
indus ries, tribal customs, and cultural background and Indian
history. Teachers should be asked to list places they would

like to visit in the community.

8. Tribal education committees and school administrators and
parents should be asked what things they think new teachers
should know to better teach their children. This could be done
in a group meeting or on an individual basis. From this infor-
mation a list ©f recommendations to the tribal education com-
mittee should be drawn up. The committee should be invited to
organize and conduct an orientation program for teachers who

will be involved with Indian children.

9. Every school should build a professional library of back-
ground material on Indian education, available to all teachers
on check-out basis. The material should be required reading for

new teachers.

1. Modern Indians - John Bryde

2. Tribal Constitutions (local)

21
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10.

11.

12.

13.

14.

15.

l6.

17.

Nobody Loves a Drunken Indian - Huffaker

House Made 'of Dawn - Momaday

Stay Away Joe - Cushman

Custer Died For Your Sins - Deloria

The New Indians - Steiner

The American Indian Today - Stuart Levine

Qur Indian Heritage - Porter

No Stone Unturned - Brennan

Indians of the Americas - Collier

Speaking of Indians - Ella

Episodes from Life Among the Indians - George

Indians gthorth.America - Driver

Indian Tribes of the United States - D'Arcy

Some current Indian monthly publications, etc.

BIA publications. E.g: Answers to Your Questions About

American Indians; The Indian Record.

This library would be offered not as ultimate truth, but as

a sampling of attitudes and information about '"Indians."

The following is a brief summary of the power structures

{organizational structure) within the Federal and Public School

systems as perceived by participants during the June practicum.

Following the power structure summary are two exercises which

teachers and administrators could use to stimulate involvement

of the Indian community with the school.
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POWER STRUCTURES WITHIN THE FEDERAL AND PUBLIC SCHOOL SYSTEMS

Group #1 and #2

Schools - Group #1

It has been determined by Group #1 practicum participants
that the actual power is embedded within the principal position

within both the Federal and public schools.

Although various other power groups are found within the

school, tlie principal has more power and in almost all cases

determines policies and makés decisions.

Depending on his strong interests within the school--whether

academicsi, athletics, vocational or extra curriculum activities--

- the people employed in the principal's interest area have great
influence on his emphasis and decisions. Pressures may come

from other groups, but the principal still is the final determiner.

Adm. hierarchy

fudents -

" As shown in the diagram above, there are numerous other sup-

Parents

plementary power groups, each capable of influencing decisions.

23




Administrative hieragchy

School Board
Superintendent, etc.

Students

Student Council
Classroom organizations
Athletic groups, etc.
Parents

Individual

Supporters of athletic programs
PTA, etc.

Communi ty
Village governments - chapters

Tribal Council
Local political factions, etc.

Facultz

Individuals
Certain department personnel
Combined faculty group, etc.

It should be recognized that each school power structure differs

in degree. Much depends on the character of the principal.

Community - Group #2

Group #2 findings substantiate Group #1's conclusions about

the powers of the principal.

Second to the principal from the community standpoint would
be the community government or chapter, depending on the geographic

and tribal area.

i
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Bureau of Indian

Affairs

/Aiﬁ,_,__\\

Tribal Council >

o et
amemer ——

(Community Organizations

{§T~‘ - Ly
! /Comsunity

/ S
~~.
Gove:mu_rleﬁf/ . State ™
-
Parents e M Labor Groué\\>
- /.

The effectivernzss of community power is dependent on the

alternatives available to the community and/or the school ad~
ministration's receptivity and working relationship with the

community.

The diagram above depicts the subsidiary powers. Again,
it must be recognized that each organization is capable of in-

fluencing the decisions of the community government.

BIA (Bureau of Indian Affairs)

All departments within its organizational and functional
structure.

Tribal Council

All departments within its organizational structure.

State

All departments within its organizational structure.

o
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Labor Groups

BIA employees
Tribal employees
Farmers

Ranchers

Parents
Individuals

Families
Clans

Community Organizations

Women's organizations
Men's organizations
Church organizations

26
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QRGANIZATIONAL CHART FOR BUREAU OF INDIAN AFFAIRS BOARDING SCHOOLS

Commissioner - BIA
Washington, D. C.

§

Associate Commissioner
for Education

Area Director

Agency

!

Superintendent

_xr
Local School
Board

¥

Tribai Leaders

School Superintendent

!

School Principal

#--_-.

Parents

Dept. Heads

Assist.Area Dir-
ector for Ed.

Inter-Tribal
School Board

Teachers

i

Students

Authoritative Responsibility
Advisory Responsibiiity

Direction in which control is exercised.
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